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Sefton Public Engagement and Consultation Panel 
 
Date: Friday 13th September 2019 
 
Title: Update of Public Engagement and Consultation Activity –  
 Mental Wellbeing Survey in Sefton Schools 
 
Report of:  Steve Gowland – Public Health Lead (Mental Health) 
 

 
1. Purpose of the Report 
 

1.1 To provide information with regard to the key findings of surveys that have 
taken place in Sefton schools with pupils and staff regarding their mental 
wellbeing and resilience. 

 
2. Background 
 
 2.1 The main purpose of the Public Engagement and Consultation Panel is to 

coordinate and ensure the quality of public engagement and consultation, 
in accordance with the standards for engagement and consultation. 

 
 2.2 In February 2019 approval was given to proceed with surveys in take place 

with children and young people, and staff within Sefton schools to 
establish current levels of emotional wellbeing.   

 
 2.3 The survey was facilitated and analysed by Liverpool John Moore’s 

University, who had been commissioned to evaluate the results as well as 
several mental resilience approaches taking place in Sefton schools. 

 
 2.4 This is the first time such wellbeing surveys (see appendices) have been 

carried out within Sefton. 
 
3. Wellbeing survey 
 

3.1 Sefton Council has been running a number of pilot projects as part of a 
programme to improve the mental resilience and wellbeing of children and 
young people. 

 
3.2 The aim of the programme was to test ways of providing early support in 

schools to build resilience and improve wellbeing in young people.  The 
programme was intended to help equip children and young people to deal 
better with difficult circumstances in their lives, so as to prevent them 
experiencing common mental health problems. 

 
3.3 To help fully understand the impact and learning from the programme and 

the various activities within, there was a need to carry out a full and 
comprehensive evaluation.  The evaluation reports are needed to inform 
policy, strategy, prioritisation and development of future activities and 
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services related to the mental resilience of children and young people in 
Sefton. 

 
3.4 The overall evaluation report would engage with schools and partners to 

measure and assess the impact of individual projects on the mental 
resilience of pupils, include feedback from young people, teachers and 
partners, using both quantitative and qualitative measures.   

 
3.5 This evaluation was carried out by Liverpool John’s University and saw 

the production of two evaluation reports (one for each stage):  
 

• Stage 1 – smaller projects which took place in 2017/18 – completed 
and available here 

• Stage 2 – larger scale activities from spring 2018 – report due 
September 2019 

 
3.6 To support the evaluation it was our intention to carry out an online 

wellbeing survey in Sefton schools focused on pupils and staff. 
 
3.7 The survey email was sent to all schools and once consent was returned 

to Liverpool John Moore’s University a secure link was sent to each school 
for them to use with staff and pupils.   

 
3.8 The surveys were ‘live’ for a period of 10 weeks though April into mid-June 

and the key findings were shared with schools at a conference in July.  No 
results for individual schools will be shared for the purposes of 
confidentiality. 

 
4 Student Wellbeing & Resilience Survey 
 

4.1 Sample characteristics 

Overall, students from 29 schools took part in the surveys, including 20 
primary schools, six secondary schools and three SEN schools. This 
equates to 29.0% of schools in Sefton. In total 2,309 students across 
school years 3-11 participated (1,347 primary students, 869 secondary 
students and 93 SEN students). Student sociodemographic data are 
presented in Table 1. 
 
 
 
 
 
 
 
 
 
 
 
 

https://phi.ljmu.ac.uk/wp-content/uploads/2019/05/Sefton-Stage-1-Final.pdf
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Table 1: Student sociodemographic data 

  % (N) 

  
All  

students 
Primary 
students 

Secondary 
students 

SEN 
students 

SEX Male 50.3 (1,182) 50.8 (684) 50.1 (435) 67.7 (63) 
 Female 45.8 (1,077) 46.5 (626) 48.6 (422) 31.2 (29) 
 Missing 2.1 (50) 2.7 (37) 1.4 (12) 1.1 (1) 

AGE 
(YEARS) 

8 14.7 (340) 25.1 (338)  2.2 (2) 
9 32.1 (741) 54.8 (740)  1.1 (1) 
10 7.5 (173) 12.8 (173)  - 
11 8.8 (205) 4.7 (63) 15.8 (138) 5.4 (5) 

 12 12.7 (294)  32.8 (285) 10.6 (9.9) 
 13 8.1 (186)  19.8 (172) 15.1 (14) 
 14 11.1 (256)  27.5 (239) 18.3 (17) 
 15 2.3 (54)  2.5 (23) 33.3 (31) 
 16 0.5 (12)  - 12.9 (12) 
 Missing 2.1 (48) 2.4 (33) 1.5 (13) 2.2 (2) 

SCHOOL 
YEAR 

GROUP 

3 3.6 (84) 6.2 (84)  - 
4 40.7 (957) 70.7 (953)  4.3 (4) 
5 7.9 (183) 13.6 (183)  - 

 6 4.3 (100) 7.7 (100)  - 
 7 17.6 (407)  45.2 (393) 14.0 (13) 
 8 4.9 (112)  12.3 (107) 5.4 (5) 
 9 15.1 (348)  37.3 (324) 25.8 (24) 
 10 2.8 (64)  3.8 (33) 33.3 (31) 
 11 0.7 (16)  - 17.2 (16) 
 Missing 1.7 (39) 2.0 (27) 1.4 (12) - 

SCHOOL 
AREA 

Southport 23.5 (543) 22.9 (309) 26.9 (234) - 
Aintree/Litherland 8.2 (189) 8.5 (114) 8.6 (75) - 
Crosby/Waterloo 22.6 (522) 17.0 (229) 24.2 (210) 89.2 (83) 

Maghull 27.4 (633) 21.0 (283) 40.3 (350) - 
Bootle 8.5 (197) 13.9 (187) - 10.8 (10) 

Formby 9.7 (225) 16.7 (225) - - 

 

4.2 Resilience 

A modified 38-item version of the Student Resilience Survey (SRS) was 
used to measure students’ perceptions of their individual characteristics 
as well as protective factors in their environment from their family, school 
and community. The SRS is comprised of 11 subscales which measure 
different sources of resilience including: family connection; school 
connection; community connection; participation in home life; 
participation in school life; participation in community life; peer support; 
self-esteem; empathy; problem solving; and, goals and aspirations. 
Response options included: none of the time; rarely; some of the time; 
often; and all of the time. Responses on each item were dichotomised 
into positive (all of the time, often) and negative responses (none of the 
time, rarely, some of the time) for each item. Total scores for each source 
of resilience were calculated by averaging participant’s scores on each 
question related to that construct (e.g. family connection). Student’s 
scores on each resilience construct were then categorised as high (3.6-
5), moderate (2.5-3.5) and low (1-2.3). 
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4.3 Individual characteristics 

 

4.3.1 Self-esteem 

The sample mean score for self-esteem was 3.81 (SD=0.85). Two-thirds 
(68.8%; n=1,421) of students had high scores, 26.1% (n=539) had 
moderate scores, and 5.0% (n=104) had low scores. There was a 
significant association between sex and self-esteem score, with a higher 
proportion of females with low or moderate self-esteem scores, 
compared to males (Table 2; p<0.01). The proportion of students 
reporting high self-esteem scores was also significantly different across 
school type, with a higher proportion of primary school students having 
high self-esteem scores compared to secondary or SEN school students 
(Table 2; p<0.001). Similarly, high self-esteem scores were significantly 
more prevalent amongst students in years 3/4 and years 5/6 compared 
to years 7/8/9, and years 10/11 (Table 2; p<0.001). 

4.3.2 Empathy 

The sample mean score for empathy was 4.07 (SD=0.94). Seven in ten 
(70.6%; n=1,457) students had high scores, 23.8% (n=491) had 
moderate scores, and 5.6% (n=116) had low scores. There was a 
significant association between sex and empathy scores, with a higher 
proportion of males with low or moderate empathy scores, compared to 
females (Table 2; p<0.001). The proportion of students reporting high 
empathy scores was also significantly different across school type, with 
a higher proportion of primary school students having high empathy 
scores compared to secondary or SEN school students (Table 2; 
p<0.001). Empathy score was also significantly associated with year 
group, with the highest prevalence of low or moderate empathy scores 
amongst years 9/10/11 (Table 2; p<0.001). 
 

4.3.3 Problem solving 

The sample mean score for problem solving was 3.60 (SD=1.03). Six in 
ten (59.1%; n=1,220) students had high scores, 30.3% (n=626) had 
moderate scores, and 10.6% (n=218) had low scores. There was no 
significant association between sex and problem-solving score (Table 
2). Problem solving score significantly differed across school type, with 
a higher prevalence of low problem-solving scores amongst secondary 
and SEN school students, compared with primary students (Table 3; 
p<0.001). Problem solving scores were also significantly associated with 
year group, with the highest prevalence of low or moderate problem-
solving scores amongst years 7/8 and years 9/10/11 (Table 2; p<0.001). 

 

4.3.4 Goals and aspirations 

The sample mean score for goals and aspirations was 4.02 (SD=1.01). 
Almost seven in ten (67.6%; n=1,395) students had high scores, 25.2% 
(n=520) had moderate scores, and 7.2% had low scores. There was no 
significant association between sex and goals and aspirations score 
(Table 2). Goals and aspirations scores significantly differed across 
school type, with a higher prevalence of low goals and aspirations scores 
amongst SEN school students, compared with primary or secondary 
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school students. Goals and aspirations scores were also significantly 
associated with year group, with the highest prevalence of low or 
moderate scores amongst students in years 7/8 and years 9/10/11 
(Table 2; p<0.001). 
 

4.4 Protective factors 

 

4.4.1 Family connection and participation 

The sample mean score for family connection was 4.38 (SD=0.63). The 
majority (88.7%; n=1,922) of students had high scores, 10.0% (n=217) 
had moderate scores, and 1.2% (n=27) had low scores. There was no 
significant association between family connection score and sex (Table 
3). The proportion of students reporting high family connection scores 
was significantly different across school type, with a higher proportion of 
primary school students having high family connection scores compared 
to secondary or SEN school students (Table 3; p<0.001). Family 
connection score was also significantly associated with year group, with 
the highest prevalence of low or moderate family connection scores 
amongst students in years 9/10/11 (Table 3; p<0.001). 
 

4.4.2 The sample mean score for family participation was 3.53 (SD=0.93). 
Four in ten (42.7%; n=881) students had high scores, 47.5% (n=981) 
had moderate scores, and 9.8% (n=202) had low scores. The proportion 
of students reporting high family participation scores was significantly 
different across school type, with a higher proportion of primary school 
students having high family participation scores compared to secondary 
or SEN school students (Table 3; p<0.001). Family participation score 
was also significantly associated with year group, with the highest 
prevalence of low or moderate family participation scores amongst 
students in years 9/10/11 (Table 3; p<0.001). 

 

4.4.3 Community connection and participation 

The sample mean score for community connection was 4.38 (SD=0.63). 
The majority (87.6%; n=1,878) of students had high scores, 9.6% 
(n=206) had moderate scores, and 2.8% (n=59) had low scores. There 
was no significant association between community connection score and 
sex (Table 3). The proportion of students reporting high community 
connection scores was significantly different across school type, with a 
higher proportion of primary school students having high community 
connection scores compared to secondary or SEN school students 
(Table 4; p<0.001). Community connection score was also significantly 
associated with year group, with the highest prevalence of low or 
moderate community connection scores amongst students in years 
9/10/11 (Table 3; p<0.001). 
 

4.4.4 The sample mean score for community participation was 3.55 
(SD=1.42). Approximately half (53.0%; n=1,135) of all students had high 
scores, 24.6% (n=526) had moderate scores, and 22.4% (n=479) had 
low scores. There was no significant association between community 
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participation score and sex (Table 3). The proportion of students 
reporting high community participation scores was significantly different 
across school type, with a higher proportion of primary school students 
having high community participation scores compared to secondary or 
SEN school students (Table 3; p<0.001). Community participation score 
was also significantly associated with year group, with the highest 
prevalence of low or moderate community participation scores amongst 
students in years 7/8 and 9/10/11 (Table 3; p<0.001). 

 

4.4.5 School connection and participation 

The sample mean score for school connection was 4.03 (SD=0.89). The 
majority (71.7%; n=1,544) of students had high scores, 22.4% (n=483) 
had moderate scores, and 5.9% (n=127) had low scores. There was a 
significant association between sex and school connection score, with a 
higher proportion of males with low or moderate scores, compared to 
females (Table 4; p<0.05). The proportion of students reporting high 
school connection scores was significantly different across school type, 
with a higher proportion of primary and SEN school students reporting a 
high school connection scores compared to secondary school students 
(Table 4; p<0.001). School connection score was also significantly 
associated with year group, with the highest prevalence of low or 
moderate school connection amongst students in years 9/10/11 (Table 
4; p<0.001). 
 

4.4.6 The sample mean score for school participation was 2.75 (SD=1.02). 
Approximately half (48.6%; n=1,003) of students had moderate scores, 
34.0% (n=702) had low scores, and 17.4% (n=358) had high scores. 
There was no significant association between school participation score 
and sex (Table 4). School participation score was significantly different 
across school type, with a higher proportion of secondary school 
students having low school participation scores compared to primary or 
SEN school students (Table 4; p<0.001). School participation score was 
also significantly associated with year group, with an increase in 
prevalence of low school participation score among students in the older 
year groups (Table 4; p<0.001). 

 

4.4.7 Peer support at school 

The sample mean score for peer support at school was 3.92 (SD=0.86). 
Seven in ten (71.9%; n=1,530) students had high scores, 22.9% (n=487) 
had moderate scores, and 5.2% (n=110) had low scores. There was a 
significant association between sex and peer support score, with a 
higher proportion of males with low or moderate scores, compared to 
females (Table 4; p<0.001). Peer support score was significantly 
different across school type, with a higher proportion of SEN school 
students reporting low peer support scores compared to primary or 
secondary school students (Table 4; p<0.001). Peer support score was 
also significantly associated with year group, with the highest prevalence 
of low peer support scores amongst students in years 7/8 and years 
9/10/11 (Table 4; p<0.001). 
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Table 2: Individual sources of resilience by sex, year, and school type, student survey 

  SELF-ESTEEM SCORE EMPATHY SCORE 
PROBLEM SOLVING 

SCORE 
GOALS & ASPIRATIONS 

SCORE 
  Low Moderate High Low Moderate High Low Moderate High Low Moderate High 

SEX 

Male 3.9 24.3 71.8 7.1 28.5 64.4 11.2 29.9 59.0 6.5 24.4 69.2 

Female 6.1 28.1 65.8 3.9 18.8 77.3 9.8 30.8 59.3 7.9 26.1 66.0 

2   10.563   42.119   1.004   2.939 

p   <0.01   <0.001   NS   NS 

YEAR 

3 & 4 3.1 25.7 71.2 4.8 22.2 73.0 7.9 27.7 64.4 5.4 23.7 70.9 

5 & 6 3.0 20.0 77.0 3.4 18.9 77.7 8.7 26.8 64.5 4.2 23.0 72.8 

7 & 8 8.1 25.9 65.9 5.9 23.1 71.0 12.1 31.6 56.3 10.3 25.5 64.2 

9, 10 & 11 7.6 31.7 60.7 8.9 31.9 59.2 16.8 38.0 45.3 10.2 30.1 59.7 

2   38.698   35.117   52.098   30.638 

p   <0.001   <0.001   <0.001   <0.001 

SCHOOL 
TYPE 

Primary 3.1 24.4 72.5 4.4 21.6 74.0 8.0 27.5 64.5 5.2 23.5 71.3 

Secondary 7.2 28.6 64.2 6.7 26.8 66.5 14.2 35.6 50.2 9.7 27.5 62.8 

SEN 13.0 29.3 57.6 13.0 28.3 58.7 15.2 25.0 59.8 14.1 28.3 57.6 

2   37.715   25.496   45.794   29.644 

p   <0.001   <0.001   <0.001   <0.001 

 
Table 3: Family and community sources of resilience by sex, year, and school type, student survey 

  
FAMILY CONNECTION 

SCORE 
FAMILY PARTICIPATION 

SCORE 
COMMUNITY 

CONNECTION SCORE 
COMMUNITY 

PARTICIPATION SCORE 
  Low Moderate High Low Moderate High Low Moderate High Low Moderate High 

SEX 

Male 1.5 10.2 88.3 11.6 48.2 40.2 3.1 10.5 86.3 21.4 24.9 53.7 

Female 1.0 9.7 89.3 7.7 46.9 51.3 2.3 8.5 89.1 23.4 24.3 52.3 

2   1.449   11.412   3.959   1.265 

p   NS   <0.01   NS   NS 

YEAR 

3 & 4 0.6 9.6 89.9 8.9 45.3 45.7 1.5 9.6 88.9 17.4 26.5 56.0 

5 & 6 0.4 7.2 92.5 9.1 40.8 50.2 1.1 4.4 94.5 11.8 20.3 67.9 

7 & 8 1.9 8.2 89.9 9.7 49.9 40.4 3.5 8.7 87.8 30.1 24.1 45.8 

9, 10 & 11 2.8 15.4 81.9 12.6 55.0 32.5 6.0 14.4 79.6 32.5 23.2 44.3 

2   32.103   27.892   46.869   82.797 

p   <0.001   <0.001   <0.001   <0.001 

SCHOOL 
TYPE 

Primary 0.5 9.1 90.4 9.0 44.2 46.8 1.4 8.5 90.1 16.1 25.2 58.7 

Secondary 1.9 10.5 87.7 10.5 51.5 37.9 4.3 10.7 85.0 30.1 23.2 46.7 

SEN 5.4 19.6 75.0 14.1 58.7 27.2 7.6 15.2 77.2 41.3 28.3 30.4 
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2   32.746   24.692   30.778   81.629 

p   <0.001   <0.001   <0.001   <0.001 

 

Table 4: School and peer sources of resilience by sex, year, and school type, student survey. 

  SCHOOL CONNECTION SCORE 
SCHOOL PARTICIPATION 

SCORE 
PEER SUPPORT SCORE 

  Low Moderate High Low Moderate High Low Moderate High 

SEX 

Male 6.3 24.2 69.4 36.0 47.0 17.0 7.1 25.5 67.5 

Female 5.3 20.5 74.2 31.8 50.4 17.8 3.0 20.2 76.8 

2   6.027   4.078   29.744 

p   <0.05   NS   <0.001 

YEAR 

3 & 4 1.5 17.8 80.7 28.6 50.0 21.4 3.4 24.0 72.7 

5 & 6 2.5 13.0 84.5 33.6 47.5 18.9 2.2 16.8 81.0 

7 & 8 9.9 25.8 64.3 39.6 47.8 12.6 8.0 20.6 71.3 

9, 10 & 11 14.4 36.5 49.1 41.4 46.9 11.8 8.1 27.2 64.7 

2   206.826   41.734   39.820 

p   <0.001   <0.001   <0.001 

SCHOOL 
TYPE 

Primary 1.7 16.7 81.5 29.8 49.5 20.8 3.1 22.4 74.5 

Secondary 12.5 31.5 56.0 41.8 46.3 11.9 7.4 22.2 70.4 

SEN 6.5 22.8 70.7 27.5 56.0 16.5 13.0 35.9 51.1 

2   187.267   44.146   42.733 

p   <0.001   <0.001   <0.001 



 

 

 

4.5 Mental wellbeing 
We measured student mental wellbeing using the Stirling Children’s 
Wellbeing Scale (SCWBS) for primary school children and the Warwick-
Edinburgh Mental Wellbeing Scale (WEMWBS) for secondary school 
students. WEMWBS is a 14-item scale with five response categories 
(none of the time, rarely, some of the time, often, all of the time), summed 
to provide an overall score ranging from 14-70. Items are positively 
worded and cover both feeling and functioning aspects of mental 
wellbeing. Total scores were categorised into low (≤40), average (41-
58), and relatively good mental wellbeing (≥59). The SCWBS is a 
positively worded measure of emotional and psychological wellbeing in 
children aged 8-15 years and is based on the same constructs as 
WEMWBS, making it an age appropriate comparable measure. SCWBS 
is a 12-item scale with five response categories (never, not much of the 
time, some of the time, quite a lot of the time, all of the time), summed 
to provide an overall score ranging from 12-60. Total scores were 
categorised into low (≤37), moderate (38-49), and high (≥50). 

 
4.5.1 The mean score for secondary school students on WEMWBS was 48.12 

(SD=12.25). The mean score for primary school students on SCWBS 
was 45.85 (SD=9.01). Overall, almost half (48.3%; n=949) of students 
had moderate mental wellbeing scores, 31.6% (n=620) had high mental 
wellbeing scores, and 20.2% (n=396) had low mental wellbeing scores. 
There was a significant association between sex and mental wellbeing 
score, with a higher proportion of females reporting low scores, 
compared to males (Table 5; p<0.05). There was a significant 
association between year group and mental wellbeing score, with the 
highest prevalence of low mental wellbeing scores amongst students in 
years 7/8 and years 9/10/11 (Table 5; p<0.001). Mental wellbeing score 
also significantly differed across school type, with a higher proportion of 
SEN and secondary school students having low mental wellbeing scores 
compared to primary students (Table 5; p<0.001). 

 
Table 5: Mental wellbeing by sex, year, school type and area, student survey 

 
MENTAL WELLBEING SCORE 

Low (≤37) Moderate (38-49) High (≥50) 

SEX 

Male 17.5 50.1 32.3 
Female 23.0 46.3 30.7 

2   9.125 

p   <0.05 

YEAR 

3 & 4 17.1 45.0 37.8 
5 & 6 16.5 43.3 40.2 
7 & 8 21.8 53.9 24.3 

9, 10 & 11 29.0 54.3 16.7 

2   78.939 

p   <0.001 

SCHOOL 
TYPE 

Primary 17.0 44.7 38.4 
Secondary 25.2 53.8 21.0 

SEN 25.0 56.9 18.1 

2   70.435 

p   <0.001 

4.6 Associations between resilience and mental wellbeing 



Agenda Item 5 

 

 

For all sources of resilience, there was a significant association between 
a student’s resilience score and their mental wellbeing score. This 
indicated a graded relationship, with the highest prevalence of low 
mental wellbeing scores amongst students with low resilience scores, 
and the lowest prevalence amongst those with high resilience scores 
(p<0.001; Figures 14-16; Appendix 3, Table 8). 

 
4.6.1 No individuals with high self-esteem scores had a low mental wellbeing 

score, whilst the majority of students with low self-esteem scores had a 
low mental wellbeing score (81.1%; Figure 1). Approximately half 
(53.8%; n=57) of the students with a low empathy score also had a low 
mental wellbeing score, whilst approximately two thirds of students with 
a low problem-solving score (62.7%; n=128) and goals and aspirations 
score (68.6%; n=94) had a low mental wellbeing score (Figure 1).  

 
Figure 1: Proportion of students with low mental wellbeing scores by individual resilience 
scores, student survey 

 

 
4.6.2 Approximately seven in ten students who had low family (69.6%; n=16) 

and community (75.5%; n=37) connection scores had a low mental 
wellbeing score, compared to approximately 16% of those with high 
family (16.8%; n=294) and community (16.1%; n=278) connection 
scores (Figure 2). Approximately half (54.4%; n=105) of the students 
with low family participation scores had a low mental wellbeing score 
compared to 8.4% (n=71) of those with high family participation scores 
(Figure 7). Approximately one third (35.8%; n=154) of the students with 
low community participation scores had a low mental wellbeing score 
compared to just 12.7% (n=133) of those with high community 
participation scores (Figure 2).  

 
 
 
 
 
 
Figure 2: Proportion of students with low mental wellbeing scores by family and community 
resilience scores, student survey 
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4.6.3 Low mental wellbeing scores were also more prevalent amongst 

students with low school connection scores (61.0%; n=64) and peer 
support scores (68.8%; n=64) compared to those with high scores 
(school, 14.1%; n=200; peer, 11.1%; n=157) (Figure 3). Similarly, low 
mental wellbeing scores were higher amongst students with low school 
participation scores (36.4%; n=242) compared to those with high scores 
(5.4%; n=18; Figure 3). 

 
Figure 3: Proportion of students with low mental wellbeing scores by school and peer 
resilience scores, student survey 
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Summary: Student wellbeing and resilience survey 

• The student survey sample comprised 2,039 students aged 8-16 years attending 

primary (n=1,347), secondary (n=869), and SEN (n=93) schools in Sefton across 

a total of 29 schools. 

Resilience 

• A modified 38-item version of the SRS was used to measure students’ perceptions 

of their individual characteristics as well as protective factors in their environment 

from their family, school and community. 

• Students’ perceptions of their individual characteristics showed that female 

students were significantly more likely than male students to report low to moderate 

self-esteem scores, but female students were significantly more likely to report high 

empathy scores. There was no difference in scores for problem solving and goals 

and aspirations between female and male students. 

• School year and type had a significant association with scores for each of the four 

individual constructs (self-esteem, empathy, problem solving, and goals and 

aspirations). High scores on each construct were more prevalent amongst students 

in years 5 and 6 compared to other years, and among students in primary school 

compared to secondary and SEN schools.  

• There were no clear differences in scores between male and female students on 

the protective factors (family connection, family participation, community 

connection, community participation, school connection, school participation). 

However, female students were significantly more likely than male students to 

report high peer support scores. 

• School year and type were significantly associated with scores on each of the 

protective factors. With the exception of school participation, high scores on each 

construct were more prevalent among students in years 5 and 6 compared to other 

years, and among students in primary school compared to secondary and SEN 

schools. 

Mental wellbeing 

• Student mental wellbeing was measured using SCWBS for primary school children 

and the WEMWBS for secondary school students. 

• Female students were more likely than male students to report low or moderate 

mental wellbeing scores. 

• School year and type were significantly associated with student mental wellbeing 

scores. Low mental wellbeing scores were most prevalent amongst students in 

years 7 and 8, and years 9, 10 and 11, compared to other years, and among 

students in secondary and SEN schools compared to students in primary schools. 

• Resilience and mental wellbeing scores were significantly associated. The 

prevalence of low mental wellbeing scores was highest amongst those with low 

resilience scores on the individual characteristics and protective factors.  
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5 Staff wellbeing and resilience survey 
 

5.1 Sample characteristics 
A total of 312 staff participated in the survey across 24 schools, including 
16 primary schools, 5 secondary schools and three SEN schools. The 
staff who took part in the survey encompassed a number of different 
roles supporting the learning and welfare of students, but the majority 
(77.9%, n=243) were in teaching and learning support roles. This 
included staff in the following teaching and learning support roles1: 
teachers (n=116), department/year heads (n=32), heads and assistant 
heads (n=30), SEN coordinators (n=13) and teaching assistants (n=71). 
Staff sociodemographic data are presented in Table 6. 
 

Table 6: Staff sociodemographic data 
 

  % (n) 

Sex Male 17.6 (55) 
 Female 80.1 (250) 
 Missing/Prefer not to say 2.2 (7) 

Age group (years) 20-29 10.9 (34) 
 30-39 18.3 (57) 
 40-49 29.2 (91) 
 50-59 32.7 (102) 
 60+ 4.8 (15) 
 Missing/Prefer not to say 4.2 (13) 

School type Primary 49.0 (153) 
 Secondary 42.0 (131) 
 SEN 8.7 (27) 
 Missing 0.3 (1) 

Role Teaching and learning support 77.9 (243) 
 Pupil support and welfare 7.7 (24) 
 Administrative and management 7.1 (22) 
 Facilities (Caretakers, caterers, cleaners) 1.3 (4) 
 Specialist and technical 1.9 (6) 
 Missing/Prefer not to say 4.2 (13) 

School area Southport 30.1 (94) 

 Aintree/Litherland 8.0 (25) 

 Crosby/Waterloo 22.8 (71) 

 Maghull 17.9 (56) 

 Bootle 10.6 (33) 

 Formby 10.3 (32) 

 Missing 0.3 (1) 

Local authority of 
residence 

Sefton 84.9 (265) 

Liverpool 7.1 (22) 

Other/Missing 8.0 (25) 

  Mean (SD) 

Time in current school (years) 10.2 (7.4) 

Time in education sector (years) 15.0 (8.7) 

 
 

5.2 Resilience 

                                                 
1 Survey participants could select more than one role. 
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We used the 12-item Resilience Research Centre Adult Resilience 
Measure (RRC-ARM) to measure staff resilience resources. Response 
options included: not at all, a little, somewhat, quite a bit, a lot. 
Responses on each item were dichotomised into positive (quite a bit, a 
lot) and negative responses (not at all, a little, somewhat) for each item. 
The majority of staff responded positively to most questions (Figure 4). 
Approximately four in ten staff gave negative responses to: I know where 
to get help in my community; I feel I belong in my community; and, 
Getting and improving qualifications or skills is important to me (Figure 
4).  
 

Figure 4: Proportions of staff responding positively and negatively to adult RRC-ARM 
questions, staff survey 

 
5.3 Similar to practice elsewhere [27], to provide an overall measure of 

resilience, a count was created of the number of items a participant 
responded positively to. The average number of positive items was 9.9. 
Participants were then grouped into three categories: low resilience 
resources (<7 positive items); moderate resilience resources (7-9 
positive items); and high resilience resources (10-12 positive items). 
Almost two thirds (64.5%; n=182) of staff who took part in the survey 
were classed as having high resilience resources, whilst almost three in 
ten (27.7%; n=78) had moderate resilience resources and 7.8% (n=22) 
had low resilience resources. There was no significant association 
between age or sex and level of resilience resources.  

5.4 Mental wellbeing 
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We measured staff mental wellbeing using WEMWBS. Approximately 
half of staff responded positively to most items (Figure 5). However, 
74.6% and 80.8% of staff responded negatively to items about feeling 
relaxed and having energy to spare (Figure 5).  
 

Figure 5: Proportions of staff responding positively and negatively to WEMWBS questions, 
staff survey 

 
5.5 The mean mental wellbeing score for staff was 48.51 (SD=9.26). This is 

lower than the mean wellbeing score for the English population based 
on norms for England developed from the Health Survey for England 
2011 (mean score = 51.61). Total scores were then categorised into low 
(≤40), moderate (41-58), and high (≥59). Approximately seven in ten 
(69.1%; n=197) staff had moderate mental wellbeing scores, one in ten 
(10.9%; n=31) had high scores, and 20.0% (n=57) had low scores. There 
was no significant association between age or sex and mental wellbeing 
score. There was a significant difference between school type and 
prevalence of low mental wellbeing scores amongst staff, with the lowest 
prevalence of low mental wellbeing scores amongst primary school staff 
(14.2%; n=20) compared to secondary (26.3%; n=31) and SEN school 
staff (24.0%; n=6; p<0.05). There was no significant association 
between mental wellbeing score and number of years working in current 
school or education sector. 
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5.6 Associations between resilience and mental wellbeing 

To examine the association between resilience and mental wellbeing, 
wellbeing scores were dichotomised into the presence (scores ≤40) or 
absence (scores 41-70) of low mental wellbeing. There were significant 
relationships between all individual resilience questions and low mental 
wellbeing except I can solve problems and the enjoyment of 
partner/family’s cultural and family traditions. All significant associations 
between individual resilience questions and low mental wellbeing, 
showed a decreased prevalence of low mental wellbeing for each item 
(Table 7).  
 

Table 7: Prevalence of low mental wellbeing by responses to adult RRC-ARM 
questions, staff survey 

 
 

Response 
% low mental 

wellbeing 
2 p 

I have people I can respect in my life 
Negative 60.0   
Positive 15.6 25.741 <0.001 

Getting and improving qualifications or 
skills is important to me 

Negative 28.9   
Positive 13.7 8.998 <0.01 

My family know a lot about me 
Negative 40.5   
Positive 16.7 10.000 <0.01 

I try to finish what I start 
Negative 22.2   
Positive 19.0 0.860 NS 

I can solve problems without harming 
myself or others 

Negative 50.0   
Positive 19.6 0.033 NS 

I know where to get help in my 
community 

Negative 32.5   
Positive 10.4 19.605 <0.001 

I feel I belong in my community 
Negative ;38.0   
Positive 8.6 34.231 <0.001 

My family stand by me during difficult 
times 

Negative 44.4   
Positive 18.3 5.695 <0.05 

My friends stand by me during difficult 
times 

Negative 39.3   
Positive 17.7 6.079 <0.05 

I am treated fairly in my community 
Negative 46.3   
Positive 13.7 26.914 <0.001 

I have opportunities to apply my 
abilities in life 

Negative 55.2   
Positive 15.8 22.917 <0.001 

I enjoy my family’s/partner’s cultural 
and family traditions 

Negative 28.1   

Positive 18.6 1.071 NS 

 
Note: negative = somewhat, a little, not at all; positive = quite a bit, a lot. 
 

5.6.1 There was a significant difference in the proportion of individuals who 
had a low mental wellbeing score across levels of resilience (using the 
overall measure of resilience). Two thirds (66.7%; n=14) of staff who 
had low levels of resilience had a low mental wellbeing score, 
compared to one third of staff with moderate levels of resilience 
(34.2%), and less than one in ten (7.9%) staff who had high levels of 
resilience (p<0.001; Figure 6). 

Figure 5: Proportion of staff with low, moderate and high mental wellbeing scores by 
resilience level, staff survey. 
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5.7 Staff satisfaction with school provision of wellbeing activities 

Individuals participating in the staff survey were asked to rate their 
satisfaction (1 = very unsatisfied; 10 = very satisfied) with the provision 
of resilience building or EHWB activities for staff and students in their 
school. The average satisfaction score for provision of staff activities was 
6.1 (SD=2.5) and for provision of student activities was 7.3 (SD=1.8) 
(Figure 7). Overall the majority of staff were satisfied (scores of >5) with 
both staff (78.8%; n=238) and student (62.6%; n=189) resilience building 
or EHWB activities in their school. There was a significant association 
between mental wellbeing and satisfaction with the provision of activities 
for staff, with 70.5% (n=160) of staff with average or relatively good 
mental wellbeing reporting being satisfied with activity provision, 
compared to 29.8% (n=17) of staff with low mental wellbeing. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 7: Staff satisfaction with school provision of resilience building or EHWB activities for 

staff and students, staff survey. 
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5.7.1 The majority (79.8%; n=241) of staff reported that they would be 
interested in wellbeing or support services for staff being offered at their 
school, whilst 15.6% (n=47) were unsure and 4.6% (n=14) were not 
interested. The mean satisfaction score with the provision of staff 
wellbeing activities was significantly lower amongst staff who reported 
they would be interested in activities being offered in the future (5.8) than 
amongst staff who were not interested (7.6) or were unsure (7.1; 
p<0.001). 
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Summary: Staff wellbeing and resilience survey 

• The staff survey sample comprised 312 members of staff working in primary 

(n=153), secondary (n=131), and SEN (n=27) schools in Sefton across a total of 

24 schools. Staff in a range of roles responded to the survey, although the majority 

(77.9%, n=244) were in teaching and learning support roles 

Resilience 

• The 12-item RRC-ARM was used to measure staff resilience resources. Almost 

two-thirds (65%) of staff had a high level of resilience resources. There was no 

significant association between age or sex and level of resilience resources. 

Mental wellbeing 

• WEMWBS was used to measure staff wellbeing. Four out of five (80%) staff had 

moderate or high mental wellbeing scores. There was no association between age 

or sex and mental wellbeing score. 

• School type had a significant association with mental wellbeing score. Low mental 

wellbeing scores was more prevalent amongst secondary school (26%) and SEN 

school (24%) staff compared to primary school staff (14%). 

• There were significant relationships between most of the individual resilience 

questions and mental wellbeing score. Two-thirds (67%) of staff who had low levels 

of resilience had a low mental wellbeing score. 

Staff satisfaction with school provision of wellbeing activities 

• Most staff were satisfied with both staff (79%) and student (63%) EHWB and 

resilience building activities in their school. There was a significant association 

between mental wellbeing and satisfaction with the provision of wellbeing activities 

for staff. Staff with average or relatively good mental wellbeing were more likely to 

report being satisfied with wellbeing activity provision in their school. 

 
 
6. Recommendations 
 
 
 6.1 The Public Engagement and Consultation Panel is recommended to: 
  
  a) Note the key findings of the surveys. 
 
 
 



 

 

 

Appendices 

Appendix A – Primary School Survey 

Section 1 
 

1. School name 2. Year 3. Age 4. Sex 
 

Section 2 
Please read every statement carefully and pick the answer that fits you best. 
 

At home, there is an adult who… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

1.  …is interested in my school work 1 2 3 4 5 
2.  …believes that I will be a success 1 2 3 4 5 
3.  …wants me to do my best 1 2 3 4 5 
4.  ...listens to me when I have something to say 1 2 3 4 5 

At school, there is an adult who… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

5.  …really cares about me 1 2 3 4 5 
6.  …tells me when I do a good job 1 2 3 4 5 
7.  …listens to me when I have something to say 1 2 3 4 5 
8.  ...believes that I will be a success 1 2 3 4 5 

Away from school, there is an adult who… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

9.  …really cares about me 1 2 3 4 5 
10.  …tells me when I do a good job 1 2 3 4 5 
11.  …believes that I will be a success 1 2 3 4 5 
12.  ...I trust 1 2 3 4 5 

Away from school… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

13.  …I am a member of a club, sports team, church group, or other group 1 2 3 4 5 
14.  …I take lessons in music, art, sports, or have a hobby 1 2 3 4 5 

Are there students at your school who would… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

15.  …explain the rules of a game if you didn’t understand them 1 2 3 4 5 
16.  …invite you to their home 1 2 3 4 5 
17.  ...share things with you 1 2 3 4 5 
18.  …help you if you hurt yourself 1 2 3 4 5 
19.  …miss you if you weren’t at school 1 2 3 4 5 
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20.  …make you feel better if something is bothering you 1 2 3 4 5 
21.  …pick you for a partner 1 2 3 4 5 
22.  …help you if other students are being mean to you 1 2 3 4 5 
23.  …tell you you’re their friend 1 2 3 4 5 
24.  …ask you to join in when you are all alone 1 2 3 4 5 

Please read every statement carefully and click on the answer 
that fits you best 

Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

25.  I do things at home that make a difference (i.e. make things better) 1 2 3 4 5 
26.  I help my family make decisions 1 2 3 4 5 
27.  At school, I decide things like class activities or rules 1 2 3 4 5 
28.  I do things at school that make a difference (i.e. make things better) 1 2 3 4 5 
29.  I can work out my problems 1 2 3 4 5 
30.  I can do most things if I try 1 2 3 4 5 
31.  There are many things that I do well 1 2 3 4 5 
32.  I feel bad when someone gets their feelings hurt 1 2 3 4 5 
33.  I try to understand what other people feel 1 2 3 4 5 
34.  When I need help, I find someone to talk to 1 2 3 4 5 
35.  I know where to go for help when I have  problem 1 2 3 4 5 
36.  I try to work out problems by talking about them 1 2 3 4 5 
37.  I have goals and plans for the future 1 2 3 4 5 
38.  I think I will be successful when I grow up 1 2 3 4 5 
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Section 3 
 
Pick the box against each question that best describes your thoughts and feelings over the last two weeks. There are no right or wrong answers. 
 

Question Never 
Not much of the 
time 

Some of the 
Time 

Quite a lot of the 
time 

All of the Time 

39.  I think good things will happen in my life      
40.  I have always told the truth      
41.  I’ve been able to make choices easily      
42.  I can find lots of fun things to do      
43.  I feel that I am good at some things      
44.  I think lots of people care about me      
45.  I like everyone I have met      
46.  I think there are many things I can be proud of      
47.  I’ve been feeling calm      
48.  I’ve been in a good mood      
49.  I enjoy what each new day brings      
50.  I’ve been getting on well with people      
51.  I always share my sweets      
52.  I’ve been cheerful about things      
53.  I’ve been feeling relaxed      
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Appendix B – Secondary School Survey 

 

Section 1 
 

1. School name 2. Year 3. Age 4. Sex 

 
Section 2 
Please read every statement carefully and pick the answer that fits you best. 
 

At home, there is an adult who… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

1.  …is interested in my school work 1 2 3 4 5 
2.  …believes that I will be a success 1 2 3 4 5 
3.  …wants me to do my best 1 2 3 4 5 
4.  ...listens to me when I have something to say 1 2 3 4 5 

At school, there is an adult who… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

5.  …really cares about me 1 2 3 4 5 
6.  …tells me when I do a good job 1 2 3 4 5 
7.  …listens to me when I have something to say 1 2 3 4 5 
8.  ...believes that I will be a success 1 2 3 4 5 

Away from school, there is an adult who… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

9.  …really cares about me 1 2 3 4 5 
10.  …tells me when I do a good job 1 2 3 4 5 
11.  …believes that I will be a success 1 2 3 4 5 
12.  ...I trust 1 2 3 4 5 

Away from school… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

13.  …I am a member of a club, sports team, church group, or other group 1 2 3 4 5 
14.  …I take lessons in music, art, sports, or have a hobby 1 2 3 4 5 
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Are there students at your school who would… Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

15.  …choose you on their team at school 1 2 3 4 5 
16.  …explain the rules of a game if you didn’t understand them      
17.  …invite you to their home      
18.  ...share things with you      
19.  …help you if you hurt yourself      
20.  …miss you if you weren’t at school      
21.  …make you feel better if something is bothering you      
22.  …pick you for a partner      
23.  …help you if other students are being mean to you      
24.  …tell you you’re their friend      
25.  …ask you to join in when you are all alone      
26.  …tell you secrets      

Please read every statement carefully and click on the answer 
that fits you best 

Never 
Not much of 
the time 

Some of the 
Time 

Quite a lot 
of the time 

All of the 
Time 

27.  I do things at home that make a difference (i.e. make things better) 1 2 3 4 5 
28.  I help my family make decisions 1 2 3 4 5 
29.  At school, I decide things like class activities or rules 1 2 3 4 5 
30.  I do things at school that make a difference (i.e. make things better) 1 2 3 4 5 
31.  I can work out my problems 1 2 3 4 5 
32.  I can do most things if I try 1 2 3 4 5 
33.  There are many things that I do well 1 2 3 4 5 
34.  I feel bad when someone gets their feelings hurt 1 2 3 4 5 
35.  I try to understand what other people feel 1 2 3 4 5 
36.  When I need help, I find someone to talk to 1 2 3 4 5 
37.  I know where to go for help when I have problem 1 2 3 4 5 
38.  I try to work out problems by talking about them 1 2 3 4 5 
39.  I have goals and plans for the future 1 2 3 4 5 
40.  I think I will be successful when I grow up 1 2 3 4 5 
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Section 3 
 
Pick the box against each question that best describes your thoughts and feelings over the last two weeks. There are no right or wrong answers. 
 

Question Never 
Not much of the 
time 

Some of the 
Time 

Quite a lot of the 
time 

All of the Time 

54.  I think good things will happen in my life      
55.  I have always told the truth      
56.  I’ve been able to make choices easily      
57.  I can find lots of fun things to do      
58.  I feel that I am good at some things      
59.  I think lots of people care about me      
60.  I like everyone I have met      
61.  I think there are many things I can be proud of      
62.  I’ve been feeling calm      
63.  I’ve been in a good mood      
64.  I enjoy what each new day brings      
65.  I’ve been getting on well with people      
66.  I always share my sweets      
67.  I’ve been cheerful about things      
68.  I’ve been feeling relaxed      
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Appendix C – School Staff Survey 

School Staff Survey 
Section 1 

 

1. School name 

2. Number of years working in current school 

3. Number of years working in education sector 

4. Role in school (tick as many as apply) 

a. Teacher 

b. Classroom assistant 

c. Lunchtime 

supervisors/playworker 

d. Head/assistant head teacher 

e. Head of year 

f. Department head 

g. Administration, business, 

accounts 

h. Learning Mentors 

i. Special education needs 

coordinator and Inclusion 

Specialists 

j. Technical staff 

k. Caretakers, caterers, cleaners 

l. School nurse 

m. Other(please specify)

5. Age 

6. Sex 

Section 2 

 

7. On a scale of 1-10, with 1 being very unsatisfied and 10 being very satisfied, how satisfied are you with the provision of resilience building 

or emotional health and mental wellbeing activities for students in your school? 

8. On a scale of 1-10, with 1 being very unsatisfied and 10 being very satisfied, how satisfied are you with the provision of wellbeing or 

support services for staff in your school? 

9. Would you be interested in wellbeing or support services for staff being offered in your school?  
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Section 3 
 
Please tick the box that best describes your experience of each over the last 2 weeks. 

Statements 
None of the 
time 

Rarely 
Some of the 
Time 

Often All of the time 

1.  I’ve been feeling optimistic about the future      
2.  I’ve been feeling useful      
3.  I’ve been feeling relaxed      
4.  I’ve been feeling interested in other people      
5.  I’ve had energy to spare      
6.  I’ve been dealing with problems well      
7.  I’ve been thinking clearly      
8.  I’ve been feeling good about myself      
9.  I’ve been feeling close to other people      
10.  I’ve been feeling confident      
11.  I’ve been able to make up my own mind about things      
12.  I’ve been feeling loved      
13.  I’ve been interested in new things      
14.  I’ve been feeling cheerful      

 
Section 4 
 
To what extent do the sentences below describe you? Circle one answer for each statement. 

 Not at all A little Somewhat Quite a bit A lot 

15.  I have people I can respect in my life 1 2 3 4 5 
16.  Getting and improving qualifications or skills is important to me 1 2 3 4 5 
17.  My family know a lot about me 1 2 3 4 5 
18.  I try to finish what I start 1 2 3 4 5 

19.  
I can solve problems without harming myself or others (e.g. without 
using drugs or being violent) 

1 2 3 4 5 

20.  I know where to get help in my community 1 2 3 4 5 
21.  I feel I belong in my community 1 2 3 4 5 
22.  My family stands by me during difficult times 1 2 3 4 5 

23.  My friends stand by me during difficult times 1 2 3 4 5 
24.  I am treated fairly in my community 1 2 3 4 5 
25.  I have opportunities to show others that I can act responsibly 1 2 3 4 5 
26.  I enjoy my family’s/partner’s cultural and family traditions 1 2 3 4 5 

 
 


